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Campus Outreach and Positive Psychology
Roderick D. Hetzel, Ph.D., Baylor Universifast Chair, Section on Positive Psychology

The three main articles in this
newsletter focus on the ap-

¥ plication of positive psychol-
ogy theory and research to
outreach and prevention
services at university counsel-
ing centers (UCCs). The pre-
sent article reviews the men-
tal health needs of college
students and provides a defi-
nition and conceptual basis
for outreach and prevention
services at UCCs. The sec-

ond article describes positive

psychology outreach programs at the University of
California dSan Diego and asserts the importance of
ongoing program evaluation and evidence -based
practice. The third article focuses on positive psy-
chology practice by discussing outreach programs
that have been implemented at Baylor University.

College student mental health has been re-
ceiving increased attention during the past several
years. Mainstream news and media outlets have
documented high  -profile stories such as the shoot-
ings by Seung -Hui Cho on the Virginia Tech campus,
the Elizabeth Shin case at MIT, and other student sui-
cides and homicides on campuses across the coun-
try. Despite the understandable public alarm in re-
sponse to these stories, it is appropriate to place inci-
dents such as the Virginia Tech shootings in an ap-
propriate context. As Cornell (2007) noted, acts of
extreme or widespread violence on university cam-
puses remain a statistically infrequent occurrence
and are not representative of the college student
population or reflective of overall college student
mental health. Nonetheless, research has supported
the increasing severity and complexity of mental
health problems among college students in recent
years. For instance, in an analysis of university coun-
seling center client presenting problems over a thir-
teen -year period, Benton et al. (2003) reported an
overall increase in fourteen of nineteen problem ar-
eas, noting that more students are experiencing
odi fficulties in
sues, as well as the more severe problems, such as
anxiety, depression, suicidal ideation, sexual assault,
and personality

conducted by the American College Health Asso-
ciation similarly indicate that an increasing number
of students are reporting symptoms (e.g., sadness,
hopelessness, suicidal ideation) and behaviors (e.g.,
increased use of psychiatric medication) typically
associated with mental health problems.

Colleges and universities clearly are under
increased demand to respond to the growing men-
tal health needs of their students. In the 2008 Coun-
seling Center Directors Survey (Gallagher, 2008),
of respondents agreed that increasingly severe
mental health problems are a continuing trend on
their campuses. Results indicated that the pressure
on UCC staff to manage increasingly severe and
complex case loads has led to additional concerns,
including staff burnout (64.4%), shortages during
peak times (64.2%), decreased focus on students
with normal developmental concerns (62%), and the
need to end too many cases prematurely (33.5%).
In spite of this increased demand, in recent years
there has been an increasing number of budget
cuts to UCC positions along with a trend towards
outsourcing clinical services to other departments
and agencies (Hodges, 2001). Kadison and
DiGeronimo (2004) indicated that, in many cases,
consideration for new resources is given first to areas
that produce revenue over those that yield less reve-
nue, and typically these do not include counseling
and other student services.

In light of the increased clinical demands
and limited clinical resources, how can UCCs best
meet the mental health needs of college students?

One way is to ogive psycho
out 6 to the st ude-raditidnalsems f f
vices that are targeted to specific campus popula-

tions and settings. Indeed, the International Associa-

tion of Counseling Services (IACS, 2000) asserted

that one of the primary functions of university coun-
seling centers is to provide outreach and prevention
services to help students in identifying and learning

skills which will help them to meet their educational

and life goals. The IACS standards state that coun-
seling centers must provide programs that are
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positive and realistic self -appraisal, foster per-
sonal, academic and career choices, enhance
the ability to relate mutually and meaningfully
with others, and increase the capacity to en-
gage in a personally satisfying and effective
style of Iliving.©o
vention services not only provide UCCs with an
opportunity to reach those students who are less
likely to utilize traditional counseling services, but
also can allow UCCs with limited resources to
respond proactively to the growing mental

health needs on campus. The key to effective
outreach services is to focus on prevention
rather than remediation, to reach students while
their mental health needs are manageable, and
to equip students with the needed resources to
prevent or minimize distress and impairment. As
documented by the other articles in this newslet-
ter, positive
well-being provides a useful framework for cam-
pus outreach and prevention services.

In developing and implementing out-
reach and prevention services, it is useful to con-
sider the following two dimensions: staff involve-
ment and student contact. These dimensions
are illustrated here in a table at the end of this
article.

The first dimension to consider is the de-
gree of staff involvement required by the out-
reach program. Passive involvement typically
requires more staff resources in the develop-
ment and initial implementation of outreach ser-
vices (e.g., developing posters to display on
campus, arranging campus  -wide mental health
screenings), but allows staff to devote time and
energy to other services or activities once the
outreach program has been established. On the
other hand, active involvement requires the on-
going attention of staff throughout the semester
to maintain the program (e.g., collaborative
partnerships with residence halls or other cam-
pus departments). While it is ideal for staff to re-
main actively involved in the outreach programs
they develop, there are peak times during the
academic year (e.g., midterms, finals, etc.) in
which there is a greater demand for clinical ser-
vices, or staff resources are needed for other

(1 ACS,

psychol ogy &have dreatericantrobnot ordytinrthee mgléenters-

services or programs (e.g., Crisis response teams
for student deaths or campus tragedies).

The second dimension to consider is the
degree of student contact involved with the
outreach program. Programs that involve indi-

rectGtddent conta@iutypicaklydoculs onaqui- p r e -

ping other members of the campus community
to help meet the needs of students (e.g., train-
ing residence hall staff in hope interventions),
but do not necessarily involve direct interactions
with the students for whom the programs were
developed. On the other hand, programs that
involve direct student contact allow staff to

meet with students individually or in large or
small groups (e.g., presentations on strengths
development to leadership groups, resilience

training for provisionally -admitted students). Cer-

tainly, direct student contact allows staff to

tation and management of the outreach pro-
gram, but also a better opportunity to assess stu-
dent response to the program, troubleshoot po-
tential problems or make modifications as
needed, and ideally ensure a high quality and
consistency of services. Outreach programs in-
volving indirect student contact allow UCC staff
to Ohelp the
edge and expertise on issues related to psychol-
ogy, behavior, and human development, and
forging collaborative partnerships with other de-
partments that can offer than own unique areas
of expertise. Such programs acknowledge that
it otakes a campus to
can empower staff in other departments as well
as contribute to a campus environment that is
better able to meet the needs of students,
which at times can seem daunting and com-
plex, even to the most seasoned professional.
Positive psychology has much to offer
UCC staff who are interested in developing out-
reach and prevention programs.
chology historically has focused most of its at-
tention on pathology and mental illness. The
emergence of positive psychology as a distinct
academic and applied discipline has
helped to remind the psychology profession of
its other mission to promote human strengths

Continued on next page
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and psychological well -being. As noted by Sheldon
and King (2001), positive psychology can help psy-
chol ogists o0adopt a mor e
perspective regarding human potentials, motives,
and capacitieso6 (p. 216) .
chology A which is commonly defined as the scien-
tific study of positive character traits and strengths,
positive subjective states and emotions, and institu-
tions that promote positive living (Seligman, 2002) i
fits closely with the purpose of goals of outreach

and prevention services, particularly as defined by
IACS.

Figure 1. Staff involvement and student contact in
outreach and prevention programs.

Staff Involvement

Passive Active
Indirect e.g., time-limited e.g., ongoing partnerships
E training with other with other campus
s campus departments departments
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g Direct e.g., posters, online e.g., mentoring student
-
“ resources for groups, presentations to
students students
OAt Last: A Wedding for Us
Di vision 17, Society of Co

tion for Lesbian, Gay, Bisexual, and Transgender Is-
sues (LGBTI), Division 44, the Society for the Psycho-
logical Study of Lesbian, Gay, Bisexual, and Trans-
gender Issues, the Section on Positive Psychology,

and several other Divisions and Sections invite all

APA attendees and guests to attend a celebratory
ceremony and gathering:  "At Last: A Wedding For Us
All." This event will be a legal wedding for those

who are unable to marry in their home states.

To RSVP, become a sponsor, or to sign up to be mar-
ried, visit us at:
http://www.div17.org/slgbti/Wedding.htm

Putting Positive
. Psychology Theory and
. ¢ Readarchvingo Practice

" itive Bysy-

Susan Matlock -Hetzel,
Ph.D. Baylor University

As student development professionals, coun-
seling center staff members have a unique role in
helping to promote the total development of col-
lege students. Although counseling centers provide
traditional clinical services (individual and group
counseling and psychotherapy) to assist students in
their development, there has been a call for coun-
seling centers to provide other services to help meet
the ever -expanding needs of students. Conse-
quently, as mental health problems on university
campuses have increased, so has the need for
counseling center outreach initiatives. Kadison and
DeGeroni mo (2004)
that a student entering college will become de-
pressed or experience some other problem during
the college years. 6 Given
and the IACS (2000) definition of outreach as an ac-
tivity that maximizes student potential to benefit
from an academic experience, the discipline of
positive psychology offers a unique approach in ad-
dressing these issues.

A | | & adisciplineppmsitive psychology focuses
on the scientific study of positive traits (e.g., charac-
tensyrengthis ang virpigsy, Rositye emefignal states e ¢ -
(e.g., hope, life satisfaction), and positive institutions
(e.g., universities, families, faith -based groups). Out-
reach initiatives provide a wonderful and creative
opportunity for professionals to put positive psycho-
logical theory and research into practice. Outreach
programming can assist students in identifying, de-
veloping, and applying their personal and uniquely
configured positive traits and positive emational
states within positive institutions.

The Baylor University Counseling Center (BUCC) and
Division of Student Life have collaborated in
strengths education and programming for the past
several years; purposefully identifying itself as a posi-
tive institution. Based upon studies showing that the

Continued on next page
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systematic development of
strengths among undergradu-
ate students can increase,
among other variables, aca-
demic self -efficacy, aca-
demic engagement, and
academic persistence

among college students (cf.
Hodges & Clifton, 2004). For
this reason, all new Baylor stu-
dents complete the Clifton

StrengthsFinder assessment Depression/Suicide

Bavlor University Counsealing Cantar
“Living Wall — Leaming Wall"

Putrzach

NS

Alcohol Disordered Eating Sexual Assault

device prior to their enroll-
ment. Once arriving on cam-

Virtual Vacation

Czlebrate Racovery  EveryBODYIs Beautiful REAL Ralationships

TANTIAD A

pus, and Continuing through_ LivingLifs Optimally LollaNoBooza ARav of HOPE Take Back the Night

out their enroliment at the uni- New Lifa/New Hope BogvIQ Tt Makes Ms Want To Shout
versity, students are exposed

to strengths development in Rasilienca at Its Bast

multlp]e contexts gnd settings, ALIVE Campsien

including academic and stu-

dent life orientation, resi- QPR

dence hall programming, cur-

ricular and co -curricular ac- PAWSs PAWSs PAWSs PAWSs

tivities, and career counseling.
With their training and knowledge in psychological
theory, empirical research, and clinical services,
counseling center psychologists have played cen-
tral roles in developing and implementing these
strength -based programs. Program evaluation re-
search has supported the efficacy of these pro-
grams.

The theme of the BWCC
Learning Well .6 The
crease awareness and identification of mental
concerns as well as mental health. As outlined in
the BUCCds planning chart
gramming focuses on four main areas of content
1) Depression/Suicide, 2) Alcohol, 3) Disordered
Eating, and 4) Sexual Assault. Within each of these
areas, programming is developed from an active
and/or passive perspective, a preventative or re-
medi al perspective (See
issue for a description of these perspectives), and
with the purpose of developing positive states and
traits of students and the institutions that serve
them.

Three specific outreach programs through

Rod

the BUCC are the New Life/New Hope program
(passive and preventative), a resiliency class
(active and preventative), and the Living Life Opti-
mally group (active and preventative).

New Life/New Hope Program: On move  -in
day, each new student is greeted in their resident

halsroog with @ veicgme i from their Commu-

mi s s iNigyheader (aka Regideit Assistants onjsame gag- | n -

puses) and with a HOPE card from the BUCC. On
each card is the BUCC contact information and

ol o W, VONIr dded H / gre@r ni ng
picture, and a quote from a variety of well -known
people who symbolize hope. HOPE cards are also
placed at the check  -out counters in the campus
bookstore the first week of classes.

oped and taught an eight ~ -week academic
course that was designed to help students in-
crease their resiliency through discovering their
individual strengths and developing skills to perse-
vere and adapt in the face of adversity. Because
recent research suggests that resilience may be a

Continued on next page
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better predictor of academic performance than
traditional IQ scores (cf. Ungar, 2004) , this course
had been developed with the hope that it would
increase resilience, and thus academic perform-

ance and retention, among students. Reivich and
Shatte (2002) was selected as the required text and

an individualized curriculum, complete with student
workbooks and journals, was developed. This course
focused on helping students to: 1) identify the aca-
demic and personal situations that most consistently
challenged their coping resources, 2) understand
how their cognitive style affected their emotional

and behavioral reactions to adversity, and 3) learn
more effective solutions to their problems through
cognitive restructuring, relaxation skills, and distrac-
tion techniques. Initially offered as a one -credit per-
sonal development course, the class was subse-
quently incorporated into six sections of a sixteen -
week college reading and study skills course that

was required for all students with provisional admis-
sion to the university.

Living Life Optimally (LLO) Group: Collabo-
rating with professional s
of Campus Living and Learning, psychologists from
the BUCC lead an eight -week psycho -educational
group within a female residential hall. The group
meets once a week and participation in the group is
strictly voluntary. Group content focuses on identify-
ing and exploring
character strengths (traits), emotional states (i.e.
hope, self -confidence), and positive institutions
(Baylor, living and learning residence hall, residential
floor) in promoting and maintaining well -being, per-
sonal development and academic success. Topics
covered over the eight  -week period include: 1) Liv-
ing the Optimal Life & you at your best, 2) Happiness
0 pleasure, engaged, meaning, 3) Living a life of
meaning & Altruism, 4) Mindfulness & Gratitude, 5)
Hope, 6) Resilience, 7) Leadership & Teamwork, 8)
Lifelong Living 0 Lifelong Learning.

At the beginning of the group participants
are provided a LLO personal journal and Dr. Martin
E. Sel i gmaeaied Optimsrk: How to
change your mind and your life. Each week, a
combination of didactic teaching, experiential exer-
cises, and group discussions are utilized to explore
and highlight each topic. To strengthen the integra-

tion of the material discussed, group members col-
laboratively select a positive exercise to do individu-
ally throughout the upcoming week (i.e. say five
positive things to one person during the course of
one day), journal their insights upon completion of
the exercise, and come prepared to share their in-
sights with the group the following week. Through-
out the program movie clips are shown emphasizing
specific concepts and themes.

The above are just a few examples of how
we at the BUCC utilize positive psychology con-
structs in both developing and implementing out-
reach initiatives on our campus. Positive psychology
theory and research are foundational in guiding
both the delivery and content of the outreach pro-
gramming at Baylor University. We hope (pun in-
tended) that our actions (outreach) do speak as
loud as our words (therapy).

Want a chance to win an
Amazon.com gift card?
See page 11 i ce

for more information!!
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4 Evidence -Based Positive
i Rsyhiology in €ampuis Outreach
By
Danny Singley, Ph.D.
Essential Learning, LLC
Communication Officer, Section
on Positive Psychology

Il dm very happy to
portunity to share my thoughts about the role that
positive psychology research can play in outreach
on campus. The burgeoning positive psychology
movement has spawned a number of approaches
to outreach that share
cus on identifying and developing strengths. Those
of us who have the privilege of working on college
campuses generally understand that we need to
foster strengths in those we serve while also engag-
ing the larger campus community in effective out-
reach that applies best practices. | believe that

counsel

Continued on next page
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counseling psychol ogyds strpagtiemppasi s bakeupaitvaitrn beha

ing scientist -scholar -practitioners provides an ideal tween meetings in which they are required to:

backdrop for providing top  -notch, research -based I maintain a planner

outreach to the campus community. 1T seek support from their assi
During its August 2005 meeting, the APA buddyo

Council of Representatives penned the following defi- f talk with professors and TAG®
nition of evidence -based practice in psychology i observe and approach others students in their
(EBPP): o0 The integration of dakses best avail able re-
search with clinical expertise in the context of patient i form study groups
il

characteristics, culture, af dexgorearfdaltiize nacnpus resburddsn f or t u -
nately, there are no such guidelines for campus out-
reach . Currently in its third year at UCSD, UC -lrvine
Psychologists are often asked to conduct out- has now adopted the program, and will be conduct-
reach with students and other campus personnel, but ing it for the third quarter in Fall 2009. Results have
often dondt -ieseardhedgasitivesgsycho- varied somewhat across quarters, but general find-
logical principles. Furthermore, attempts to empiri- ings show a trend in which & compared with compa-
cally evaluate the effectiveness of such outreach rable students who do not attend GIA - students who
programming are usually absent. One reason for this participate in GIA evidence significantly higher post -
disconnect may be that the Society of Counseling test psychosocial functioning (self  -efficacy, goal pro-
Psychologyds journals have gresg sbcial Sugporta antl lyopep emd attadesnic gper-t
attention to research and theory on strength -based formance (quarterly GPA, credits completed).
outreach. Perhaps even more importantly, when The LiveWell Program was designed to help
faced with few resources and mounting responsibili- freshman residents manage college life and effec -
ties, campus psychologists are likely to employ tively cope with stress through a multidisciplinary ap-
Ooutreach as wusual 6 rat her prdachro welleessinvavmg raflgction, moalkesetting,
dence -based approach to identifying and develop- and learning and active participation in specially de -
ing student sd st r ewhgwahtsto L e sighed adtivatieseStudents who took part completed a
have to fill out an IRB application every time you self-report battery of pre -and post -test assessments,
have to do outreach? Still, in order to develop more and were required to take part in three different well-
sophisticated approaches to strength -based out- ness-based activities throughout the quarter in which
reach, psychologists should indeed incorporate re- they participated. The three wellness activities are
search in the design, implementation, and evaluation described below.
of these programs. 1) Wellness Workshops on a variety of topics includ-
|l 6m thrilled to be presenitmgmgaonhdélhetse ttolpiis 0ad) str
along with Rod Hetzel and Susie Matlock  -Hetzel dur- ment, healthy eating, goal setting, sleep hygiene,
ing our Sectionds official ¢ o hedlteyretationshkips psexoapgheathmand nock t h e
upcoming APA conference. My section will cover the climbing.
content and results from two ongoing outreach pro- 2) A weekly recreation class such as yoga, core con-
grams conducted at the University of California - San ditioning or kickboxing.
Diego and UC & Irvine, and | would like to give a brief 3) Individual meetings with a trained peer wellness
overview here of what Idegthl b ecoarlwhe helped gartioigantsto setnwellness
at APA. goals based on their results of their online wellness
Goals in Action (GIA) & This program targets self assessment.
students subject to dismissal for academic trouble,
and the protocol involves inviting these students to The results have been promising. Students who
take part in five weekly, 75 -minute workshops facili- took part have shown significantly higher post -test
tated by trained psychologists and trainees. Topics psychological life satisfaction and mental health than
covered include time and stress management, facili- students who did not participate, along with a signifi-
tating hope, goal -setting, identifying strengths, and cant decrease in stress.
garnering social support for academic pursuits. All | based the interventions for both these programs

Continued on next page



on well -established positive psychological theory
including
satisfaction (Lent, 2005) and Hope theory (Snyder,
Rand, & Sigmon, 2002) as a framework for assess-
ment, programming, and program evaluation. Get-
ting involved in research as a graduate student
played a big part in how | develop programs, and |
have been lucky to get constant encouragement to
keep doing research. | 6d
article to share some personal experiences that in-
form why | think that counseling psychologists are
ideally suited to this kind of work on campus.

As a trainee, | happened to get a series of
lucky breaks that have allowed me to stay involved
in research without needing to do be in a tenure
track position. The first break was conning my way
into the University of Maryland and finding myself
surrounded by faculty and students who were very
supportive of research. Bob Lent was my Advisor,
and | was struggling with narrowing my focus for my

masterds thesis topic. He
on the shoulders of giants
ing study. My first reactd.i
somet hing new and creative
that oOincorporating resear
somebody el seds research.

advice, | was able to take part in a variety of re-
search projects and training experiences that have
opened up new worlds for me both personally and
professionally. | ended up devoting my thesis and
dissertation projects to developing a social cogni-
tive model of life satisfaction, and that research has
played a huge role in my career so far.

During a Post -Doc fellowship at UC, San
Di egods Counseling and
given an opportunity to do positive psychology out-
reach research that has proven to be a formative
early -career experience. The Vice Chancellor had
asked the Director of CAPS to develop an interven-
tion program aimed at helping underperforming stu-
dents to improve academically
devote considerable resources to a program that
could show tangible results. My Director tasked our
Training Director, who promptly tasked me with do-
ing it. Being the lowest person on the totem pole, |
was stuck with the gig. | quickly busied myself with
the job of identifying what was already being done

Per

d and was willing to

on campus, what the literature suggested would be

B o b -cdgrétimetmddel oflife c i a Imost effective, and then developing the protocol,

methodology, and evaluation approach. | ended
up drawing on a host of approaches including such
disparate approaches as social cognitive theory,
goal theory, hope theory, acceptance commitment
therapy, positive psychotherapy, and strengths de-
velopment.
i k e | called Bolatdtell him wieat | waes sipt to. Idef
responded with
plying the model to an intervention program?!
Youdre going beyond the
whi ch | responded,
your advice. Got any
In looking around campus to partner with the
other folks on campus whose jobs involved provid-
ing much -needed support for students, | found my-
self getting some push back from people who
seemed suspicious about why this young psycholo-
gi st was on their turf.
aevas@lueuta tell gne ahything abbubthecempiriaah d
dasib fpr theixekistimg ¢ghriognraghmisgp amte give meé s
conwaet eoBatt al awanut t d ed
tivienegst In fact jast asking for that kindlof indotmia-|
¢idn got heasenie pratty fuge looke.ant o do
H oTtheepulitics arourd yonduetikgithe GIA and s
LiveWell programs were yet another level of profes-
sional development. | was prepared to defend the
programds content,
thedropofadime obut hadnodt
strongly campus politics intersect with what always
seemed straightforward - let research guide you.
Someonebs pet ooutreach
may not have anything to do with research. There is
s\@doubtetHat my ability to shewstangiblle, statiss-
cally -significant results is what kept campus leader-
ship interested in growing the program. Even more
i mportantly, by assessi
functioning (social support, self -efficacy, goal pro-
gress, hope, and life satisfaction), | was able to dem-
onstrate to campus leaders not just that these fac-
tors related to academic performance obut also
how.
So the bottom line is that counseling psycholo-
gists need to be involved in campus outreach be-
cause we are scientist -practitioners with an eye to-

ward whatds going right
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Positive Psychology Section Member, John Chambers Christopher, recently co -
authored a special issue on Positive Psychology in the journal Theory and Psychology.
(Complete Citation: Christopher, J, C,, Richardson, F. C., & Slife, B. D. (2008). Thinking
through positive psychology.  Theory and Psychology, 18. 555-561).

-----

Psvcholouv
I‘a\ﬁl{llg Positive Psychology Section Member,  Collie Wyatt Conoley , recently co -authored
p\'

l 10T, a b00!< entitled _ Positive Psychology and Fami_ly_Therapy:
IR Creative Techniques and Practical Tools for Guiding
et ek e cantog e Change and Enhancing Growth (published by John
e e Wiley & Sons). o
Colba W Connley  Lowe oo Conndey "‘)\"|\(a I'\\(l|‘,l"g\

IThe Encycke pedia of

Positive Psychology Section Member and Former Chair, Shane Lopez,
launched the Student Poll with Gallup this past March which will meas-

ure Grade 5 -12 students' levels of hope, engagement, and well -being.
He also recently edited the  Encyclopedia of Positive Psychology
(published by Wiley -Blackwell) and Positive Psy-
SRS SR chology: Exploring the Best in People  (published
DQ) "’l “\ L by Praeger). Numerous section members also con-

Db\'( H()l ‘@@ tributed to these edited works.

E T v

Positive Psychology Section Member and Current
Chair, Jeana Magyar -Moe, recently authored a
book entitted Ther api st s Guide to Positive Psycho-
logical Interventions (published by Elsevier
Academic Press).

Positive Psychology Section Member,
Christine Robitschek, recently co -authored
an article in the Journal of Counseling Psy-
chology on Personal Growth Initiative as a
predictor of mental health. (Complete
citation: Robitschek, C., & Keyes, C. L. M.
(2009). Keyes6 model of mental h Therapist’s Guide to vlogr
tiative as a parsimonious predictor.  Journal of Counseling Psy- Positive Psychological
chology, 56, 321 -329.) tervamtions

Jesre L Magyar Mos

Congratulations!!!

To have your good news included in future editions of this newsletter, please send your announce-
ment to Jeana Magyar -Moe at jmagyarm@uwsp.edu
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Positive Psych Around the World: IPPA Throws a Party
Christy Khan, University of Kansas

Itds not
see the likes of Barbara
Fredrickson, Mihaly Csik-
szentmihalyi, Ed Diener,
Sonja Lyubomirsky, and
Marty Seligman in the
same place, but June 18,
2009, was not like every
other day. On that day, |

was one of over 1,500 posi-

tive psychology research-
ers, scholars, teachers, practitioners, students, and
media enthusiasts from across the globe who gath-
ered in Philadelphia, PA, at the Sheridan Philadelphia
City Center to convene the First World Congress on
Positive Psychology sponsored by the International
Positive Psychology Association (IPPA). This truly was
an international event, drawing participants from 6 of
the 7 continents and representatives from academia,
private practice, the medical community, the mili-
tary, and the media: all in the name of positive psy-
chology.

The night of the opening session, the room
was abuzz with excitement. As | settled into my chair
surrounded by fellow positive psychology enthusiasts,
| listened to Diener introduce Seligman, and Phil Zim-
bardo, who shared the stage dressed in jeans and t
shirts. Moments into the introduction, however, the
three of them were up on
beat of Santana prior to delivering talks on happiness,
positive education, and heroism. And with everyone
in the room on their feet, smiling and laughing, an
upbeat, relaxed tone was set for the World Congress.

For the next three days, researchers like Car-
melo Vasquez, Robert Vallerand, Giovanni Fava, Bar-
bara Fredrickson, Mihaly Csikszentmihalyi, and Shel-
don Cohen gave invited addresses on new areas in
their research, and various symposia and workshops
were presented on topics ranging from passion to
positive management, positive education to positive
psychotherapy. Many posters from researchers and
students were also presented in two poster sessions.

My favorite part of this conference was net-
working. One of the unique features of this confer-
ence was the introduction of brown -bag lunch

t

h

e v e r y rodndtsble discassions; Buning the lunch break, over

20 different topics were discussed by people from
various cultures, educational and work backgrounds,
all in the interest of moving positive psychology for-
ward and o0giving it away.
of lunch discussions, | was able to talk with many stu-
dents and researchers from places like Australia, Den-
mark, and Portugal about how to enhance things like
positivity, flow, courage, and resilience. For me, one
of the energizing parts to this conference was watch-
ing people enthusiastically converse over drinks, in
the hallways, and in the restaurants about what is be-
ing done to enhance well  -being and move the sci-
ence of positive psychology forward all over the
world.

| found this conference -going experience to
be fun and enjoyable (when the context is around
what makes people happy, how could it not be?), |
learned a lot, and | even found the time to eat a
Philly cheese steak sandwich. Keep an eye out for
the dates of the next conference, tentatively set to
take place in England.

The Gallup Summit Fall 2009 will take place Septem-
ber 15-17, at The Gallup Building in Washington, D.C.
The conference will highlight discoveries and best
practices in driving world  -class performance. The
summit will feature keynote speakers and small

group workshops that will focus on these key areas::

Best practices in managing employee and cus-
tomer engagement.  Participants will explore the
best ways to support local managers in engaging
customers and employees and the common organ-
izational barriers that block their success.

Best practices in recruiting, hiring, and developing
talented employees. Participants will learn how the
best organizations recruit and hire employees, de-
velop and capitalize on their employees' talents,
and align development with succession planning
decisions.

For more information, see: http://www.gallup.com/
consulting/111808/gallup  -summit.aspx




